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At Highwoods we view feedback as an integral part of the teaching and learning cycle. 
“Rather than thinking about feedback as an isolated event… feedback is likely to be more effective if it is approached systemically” 
Educational Endowment Foundation (EEF) Teacher Feedback to Improve Pupil Learning.

We adopt the three principles of feedback as identified by the EEF. We lay the foundations for effective feedback by:

· Providing high quality teaching based on formative assessment strategies. 
· Providing appropriately timed feedback focused on moving the learning forwards.
· Planning for how and when pupils will respond to the feedback.
All staff involved in teaching and learning use their professional judgement to select the most effective form of feedback in order to have the most impact on a child’s learning. As a school we are mindful of the impact of written feedback on teacher workload.
Key Principles

· The sole purpose of feedback should be to move learning forward.
· Pupils are encouraged to be reflective learners and to take ownership over their learning.
· Evidencing of verbal feedback does not impact on pupil’s learning therefore we do not expect recording of verbal feedback given.
· Pupils should take responsibility for improving their own work; feedback given must prompt a response from the pupil so that they are doing the hard thinking themselves.
· Written comments are not a requirement, with the exception of identified spelling errors.
· Time is built into lessons in order for pupils to respond to any marking or feedback given when required.
· Feedback is a part of the school’s wider assessment processes which aim to provide an appropriate level of challenge to pupils, allowing them to make progress.
· Prior learning and retrieval practice is incorporated into lessons, in order to consolidate and embed learning.

Feedback in Practice

It is vital that teachers evaluate the work that pupils undertake in lessons and use this information to allow them to adjust their teaching. Feedback can occur at varying stages in the learning process:

1. Immediate Feedback – at the point of teaching

2. End of lesson feedback – at the end of a lesson or task

3. Feedforward – opportunities to respond to written or verbal feedback.

4. Summative feedback – tasks planned to give definitive feedback about whether a child has securely mastered what has been studied.
There is no requirement to record ‘VF’ to indicate verbal feedback.
How this might look at Highwoods.

	Type
	What it looks like
	Evidence

	Immediate
	· Gathering feedback from teaching within the course of the lesson, mini-whiteboards, bookwork etc.

· Takes place in lessons usually with individuals or small groups.
· Verbal feedback to pupils for immediate action.

· Sharing of examples of work to highlight appropriate strategies or possible errors.
· Deploying an LSA to provide support or challenge.
· Redirecting the focus of the teaching or task.
	Lesson observations

Learning walks

	End of lesson
	· Takes place at the end of a lesson or activity.
· Often involves whole groups or classes.
· Provides an opportunity for evaluation of learning in the lesson.
· May take the form of self- assessment. 
	Lesson observations

Learning walks



	Feedforward
	· The beginning of the next lesson’s teaching is built upon feedback from the previous lesson.
· Planning is amended.
· Memory pouches used to address weaknesses.
· Deployment of CT and LSA for guided group work (or individual) in the next lesson.
· Quick intervention following the lesson perhaps in assembly or after a break.

· Targeted intervention group which is time limited to ‘plug the gaps’.
	Lesson observations
Learning walks

Evidence in books of pupils responding to feedback, correcting, editing and redrafting their work.

Evidence of follow up activities with an adult to address misconceptions.

Intervention groups

	Summative
	· End of unit written assessments.
· Standard assessment tasks.
· Test and quizzes.
	Quiz and test results
Written assessments


General Guidance
Highlighters and pens.

Green highlighters are used in English, maths and science books, to indicate an area of work that meets the learning objective, pupil’s individual targets or specific year group expectations. In English and maths books, pink highlighters are used to indicate errors in learning or areas to check, edit, correct or redraft. 
If a large proportion of children have made the same mistake, the feedback can be given verbally to the whole class resulting in checking and correcting rather than physically highlighted in the book. Purple editing pens are used in Years 5 and 6 to correct, edit and redraft work in English and maths. All other year groups will use pencil to edit their work. 
The editing needs to be visible, for example, a capital letter written above a lower-case letter or spellings practised at the bottom of the page with a correction made neatly within the text. 
Support Codes.
The following codes will appear in pupil’s books to indicate the level of independence in tackling a task.

If there is no code the work is – Independent   

LSA – Learning support assistant     Indicates a LSA worked with a pupil or group (if a LSA has worked with a group then it is expected that they support the teacher by giving verbal feedback or writing feedback on the page).
CT – Class teacher          Indicates the class teacher worked with the pupil.

S – Supply       Indicates the activity or lesson was taught by a supply teacher.

Date

Work must be dated in numbers in maths and SPAG books. 
In English and science, the date should be written in full at the beginning of the week’s written task. 
No date is required in RE, theme or art books.

Pupil’s self-assessment.

All pupils are encouraged to view mistakes as learning opportunities. 

From Reception to Year 6, pupils are involved in assessing their own progress in a lesson or unit of work. 
This could be in the form of:

Discussion with adults relating to confidence/difficulties.
Visual signals, such as thumbs up or down.
Year group expectations.
Year group expectations are made explicit to pupils throughout the school. Depending on their age, pupils are made increasingly aware of year group expectations in core subjects and what they need to work on in order to meet them. Teachers use their professional judgement to decide how expectations are made explicit to pupils. KS1 have learning objectives and dates printed onto labels and stuck into all books, however, lesson objectives are not required to be written in books in KS2.
Specific Subject Guidance

English                                                                                                                                         
Staff may use individual feedback codes suited to the age of the pupil, to indicate particular errors made in work if they feel it is appropriate. These include:  
^   missing word

 ?   unclear
 //  new paragraph
t    tense

Words underlined in a thin pink line indicate a spelling that must be corrected. The correct spelling will be written at the bottom of the page by the class teacher, for the children to write three times. There will be no more than three spellings identified in any one piece of writing (this may increase for four spellings in year 5 and 6 if necessary).
A line of pink down part of the margin may be a larger area of text that needs to be edited. For example, with ‘t’ for tense or ‘?’ because that section of writing does not quite make sense.

A small block of pink on the line indicates missing punctuation, such as a full stop or capital letter or where the incorrect use of punctuation has been made.
Whole words may be highlighted in pink to indicate a grammatical error.

Whole words/ phrases or punctuation may be highlighted green if they meet specific targets for that pupil, are evidence of age- related expectations or specific criteria relating to the content of the piece of writing.

Maths
We are in agreement with the view of the NCETM (National Centre for Excellence in the teaching of Mathematics) that the most important activity for teachers is the teaching itself, supported by the design and preparation of lessons.
Feedback in maths is very often ‘in the moment’. This allows a quick response to addressing misconceptions and identification of pupils in need of support. Planning is flexible and adjusted according to AFL. Pupils may mark their own work in upper KS2 using purple editing pens, however, all books must be looked at by the teacher at the end of the day in order to inform the next day’s planning. 
When adults are looking at pupil’s work, correct responses are not ticked but highlighted in green. Errors must be indicated with pink and there is an expectation that children will address these by making corrections. 
Other curriculum areas

Teachers provide feedback on spelling, grammar and punctuation where appropriate across all subjects to maintain high standards of written work, including in English and science. While there is no expectation for written marking or feedback in foundation subjects, science lessons will use green highlighters to identify positive learning outcomes and pink highlighters to identify incorrectly spelt key vocabulary, age appropriate common exception words, or grammatical errors. Feedback will be provided verbally during the lesson to individuals or groups and will inform subsequent planning, interventions, and activities to address misconceptions and meet the needs of the class.

PAGE  
2

